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Hello. The form at /genedchecklist/welcome.cfm was submitted on Monday, 
October 1, 2012 at 2:18 PM. The data is below: 
 
Course information: 
------------------- 
1. Course name: practicum Seminar 
2. Department: Art Education 
3. Number: 412 
4. Cluster requirement: Capstone Study 
 
Faculty information: 
-------------------- 
5. Name: Kathy Miraglia 
6. Email: kmiraglia@umassd.edu 
7. Phone: 508-910-6936 
 
Required components: 
-------------------- 
8. Master syllabus: 
http:///webroots/www.umassd.edu/genedchecklist/holding/mastersyllabus-
practicum.doc 
9. Course overview statement: 
University Studies Course Rationale Statement: AED 411/412 Practicum 
Seminar 
 
The alignment with University Studies Learning Outcomes for Cluster 5- 
The Educated and Engaged Citizen: Integrating the UMD Experience and 
AED 411/412is fairly straightforward. 
 
This course is designed to be responsive to student teachers’ needs and 
interests pertaining to  
their teaching in the art classroom. The course includes lectures, 
discussions, readings, and   
assignments designed to reinforce teaching in the art classroom. Topics 
such as classroom  
management, assessment, teaching standards, licensing, creation of a 
teaching portfolio, and  
career preparation are presented.   
 
100% of art education majors take AED 411/412 Practicum Seminar and 
must produce a  
teaching portfolio as their capstone experience.  The portfolio 
consists of lesson plans that  
students design and write, reflective journals of their student 
teaching experiences, a teaching  
philosophy, a resume, and the design of a teacher web site. Through the 
writing of lesson plans  
and teaching philosophies, presenting these lessons while teaching in 
the K-12 classroom in  
their practicum experience, and participating in practice job 
interviews, students demonstrate  
mastery of written and oral communication  skills (Cluster 5, Capstone 
Study A ). 
 
The teaching portfolio is the culmination of not only their studies in 
art education, but in art  
history and studio courses, and university studies courses.  Art 
Education majors synthesize the  
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knowledge and skills gained within art education major courses, 
independently completing the  
teaching portfolio and integrating the results when teaching art in the 
classroom(A1). The  
portfolio is the artifact and result that demonstrates the students 
ability to integrate,  apply, and  
implement their collected knowledge and experience (A2, 4).  Their art 
lessons and teaching  
philosophy draws from multiple subject areas and sources. Students 
design rubrics and  
assessment instruments to use in their student teaching (A3).  
 
10. Signed faculty and chair sponsor sheet: sent separately. 
11. Official course catalog description for the course: 
Course Catalog Description  
AED 411 - Practicum/Seminar: Elementary School 
12 credits  
Prerequisites: AED 200, 215, 300, 310, 405; and teaching licensure 
students must have passed all parts of the MTEL test, both literacy and 
content area 
In this practicum experience, teaching licensure candidates are 
assigned to a school where they work with and are supported by a 
Supervising Practitioner.  Under supervision of an assigned university 
instructor (Program Supervisor), the student conducts art experiences 
under actual classroom conditions including teaching and classroom 
management responsibilities.  This practicum is a fifteen-week, full-
time classroom experience at the elementary level PreK-8.  A weekly 
seminar at the University provides opportunity for the student teacher 
to share insights and concerns.  Students seeking careers other than 
teaching take this course but are placed in a non-school setting and do 
not qualify for state licensure.   
AED 412 - Practicum/Seminar: Secondary School 
12 credits  
Prerequisites: AED 200, 215, 300, 310, 405; and teaching licensure 
students must have passed all parts of the MTEL tests, both literacy 
and content area 
In this practicum experience, teaching licensure candidates are 
assigned to a school where they work with and are supported by a 
Supervising Practitioner.  Under supervision of an assigned university 
instructor (Program Supervisor), the student conducts art experiences 
under actual classroom conditions including teaching and classroom 
management responsibilities.  This practicum is a fifteen-week, full-
time classroom experience at the elementary level 5-12.  A weekly 
seminar at the University provides opportunity for the student teacher 
to share insights and concerns.  Students seeking careers other than 
teaching take this course but are placed in a non-school setting and do 
not qualify for state licensure.    
 
12. Course approval form: not entered.  
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Master Syllabus 
AED 411/412Practicum Seminar 
Course Overview: 
In this practicum experience, teaching licensure candidates are assigned to a school 
where they work with and are supported by a Supervising Practitioner. Under supervision 
of an assigned university instructor (Program Supervisor), the student conducts art 
experiences under actual classroom conditions including teaching and classroom 
management responsibilities. This practicum is a fifteen-week, full-time classroom 
experience at the elementary level PreK-8. A weekly seminar at the University provides 
opportunity for the student teachers to share insights and concerns. Students  seeking 
careers other than teaching take this course but are placed in a non-school setting and do 
not qualify for  state licensure. 
Seminar content: In this seminar, student teachers will meet to discuss and reflect upon  
their weekly teaching experiences in their teaching practicum. The seminar will serve as a  
forum for students to share and exchange views on current issues while being guided and  
mentored through the experience. This course is designed to be responsive to student  
teachers’ needs and interests pertaining to their teaching in the art classroom. 
Targeted material: The seminar will serve as a forum for students to share and exchange  
views on current issues concerning teaching and learning, political implications,  
assessment and accountability in the K-12 art classroom, determining a teaching 
philosophy, and creation of a teaching portfolio. 
Issues & topics: Topics such as classroom management, professional teaching  
standards, licensing, and career preparation will be presented.   
 
Description of pedagogical techniques: reflective journals, small and large group 
discussions, student presentations, blended on-line work, read and respond to prompts 
 

Learning Outcomes: 
Course Goal: This course will prepare student teachers for entrance into the profession 

of teaching art and the demands of the classroom, school environment, and school 
culture. 

Course Specific Learning Outcomes 
Students will: 

1. Develop professional portfolios and resumes 
2. Reflect upon and share best teaching practices 
3. Develop lesson plans appropriate to grade levels 
4. Experiment with teaching strategies and methods 
5. Develop relationships with supervising teachers, students, and peers 

Assessment of Students- (see PPA and Interview Rubric) 
1. Class participation, attendance, 10%  
2. Reflective writings & journal 10% 
3. Teaching  portfolio 25 %  
4. Lesson plans 20%  
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5. Supervisors’ Observations, Professional Performance Assessment (PPA)  25% 
6. Design of Teacher’s Web Site 5% 
7. Practice interview 5% 

 
University Studies Learning Outcomes: 
Cluster 5 – The Educated and Engaged Citizen: Integrating the UMD Experience 

Cluster 5 requires students to apply the knowledge, skills and capacities gained throughout the UMD 

experience and to reflect on the interaction of these and their own professional and personal development. 

One course and certification of engagement activity: 

A. Capstone Study 

Approved courses will give students the opportunity to integrate their learning and produce an original 

expression of knowledge or understanding. Students will also demonstrate mastery of both written and oral 

communication. 

Upon completion of the capstone study, students will be able to: 

1. Synthesize the knowledge and skills gained within major courses, independently complete a research-

based project or creative work and integrate the results of both in an open-ended project or experience 

(projects within the major are encouraged). 

2. Integrate knowledge and principles from the field of study with those of the broader University Studies 

curriculum. 

3. Demonstrate advanced information literacy skills by selecting, evaluating, integrating and documenting 

information gathered from multiple sources into discipline-specific writing. 

4. Communicate effectively, both orally and in writing, the results of the project or experience. 

 
Examples of Texts and/or Assigned Readings: 
Recommended texts: 
Massachusetts Arts Framework, Mass Department of Elementary and Secondary 

Education 
Anderson, T. (2000). Real lives: Art Teachers and the culture of schools. 
Anderson, T. & Milbrandt, M. (2004). Art for life: Authentic art instruction.  
Brooks, J.G. & Brooks, M.G. (1999).  The case for constructivist classrooms.  

Alexandria, VA: Association for Supervision and Curriculum Development. 
Hume, H.D. (1997). Art teachers’ book of lists. Jossey-Bass 
Saphir, J. & Gower, R. (1997).  The skillful teacher. Acton, MA: Research for Better 

Teaching. 
Recommended articles: 
Siegesmund, R. (1998). Why do we teach art today? Studies in Art Education. 
Sizer, T. & Sizer, N. (1999).  They are watching Us. 
Smith-Shank, D.  (1993). Beyond this point there be dragons: Preservice elementary 

teachers stories of art education. Art Education, 45-51. 
Walkup, N. (2009). Positive Reinforcement strategies for the artroom. School Arts.  
National Art Education Association Advisories: 
Glaser, I.C. Guided Practice in Art Instruction (Summer, 1999) 
Stewart, E. Portfolio Top Ten Dos (Fall 2003) 
Venne,K. Things I've learned from being a high school student teacher. (Summer, 2003) 
Zander, M.J. Dialog vs discussion: Rethinking communication in the art classroom. 

(Winter 2006). 
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Other recommended reading: 
Freire, P. (2005). Teachers as cultural workers: Letters to those who dare teach. Boulder, 

Co: Westview Press. 
Intrator, S.M. & Scribner, M. (Eds.) (2003).  Teaching with fire: Poetry that sustains the 

courage to teach.   Bainbridge Island, WA: Center for Teacher Formation. 
Jones, M. & Shelton, M. (2006). Developing your portfolio: Enhancing your learning 

and showing your stuff. New York: Routledge. 
Kessler, R. (2000). The soul of education: Helping students find connection, compassion, 

and character at  school. Alexandra, VA: Association for Supervision and 
Curriculum Development. 

Levine, S. (Ed.) (1999).  A passion for teaching. Alexandra, VA: Association for 
Supervision and Curriculum Development. 

Thompson, J. G. (2009). The first-year teacher’s checklist: A quick reference for 
classroom success. San Francisco, CA: Jossey-Bass. 

 
Example Assignments: 
The following assignments demonstrate how the student, as a preservice teacher, begins 
to integrate theory into practice while in their practicum stage.  They will document their 
progress in teaching through journal writing. Student will show their understanding of 
theory gained through core art education courses by writing a teaching philosophy, and 
establish that they are becoming proficient in teaching practices by designing relevant 
and standards-based curriculum, and building a web site that their students can access 
with lesson examples and homework assignments. Students will also make evident that 
they are ready for the professional world by constructing a teaching portfolio and 
participating in a practice interview for a teaching position. 
Weekly reflective journals- students are required to keep a reflective journal, recording 

discoveries, problems, successes, and issues encountered as they teach in the art 
classroom. (Complies with University studies Cluster 5A:1) 

Teaching Philosophy - Cite the expert literature about teaching and making art. Refer to 
Richard Siegesmund's article Why do We Teach Art Today? Also refer back to articles 
and books from past course work. Keep the statement to a concise two pages. Include 
these components of a Teaching Philosophy: Philosophical Foundation- The nature, 
aims and value of education; Theoretical Foundation- The theories and research that 
ground the philosophy; Learning- the source of motivation for learning and how 
people learn; Roles and Relationships- teacher and students roles and relationship, 
relationship between environment and learning and colleagues, parents and 
community. Provide a short reference list at the end of the statement. Make sure that 
you use proper APA citation. (Complies with University Studies Cluster 5A: 1, 2, 3, & 
4) 

Word processed lesson plans (Use Art Ed Department format including assessment 
rubrics). 3 copies of lesson plans are required to be passed in, one to the Supervising 
Practitioner, one to the University Program Supervisor, and one for the seminar class. 
The lesson plans must be written using the McTighe & Wiggins Backward 
Curriculum Design and reviewed by the supervising practitioner before teaching the 
lesson. Lesson plans include lesson concept, objectives, standards, assessment, 
materials, procedures, and resources. (Complies with University Studies Cluster 5A: 
1, 2, 3, & 4) 
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Design of a Teacher Web Site: You should design your web site with the same elements 
that your hard copy portfolio contains. Make sure you have the following items: 
3 sample lesson plans; student examples; images of your own studio work; teaching 
philosophy; CV/ Resume; possible homework assignments; resources that your 
students can access such as links to museums, books, artists, and art images. 
Submit the address of your web site here for the rest of your class to critique. 
(Complies with University Studies Cluster 5A: 1, 2, 3, & 4) 

Capstone Teaching Portfolio: provide a digital and hardcopy, includes Practice 
Interview rubric, letter of intent, 3 Sample Lesson plans, Curriculum Vita, Teaching 
Philosophy (2 pages), Student lesson examples, Examples of your own studio work, 
Recommendations letters, CD of teacher's web site. (Complies with University 
Studies Cluster 5A: 1, 2, 3, & 4) 

Teaching in the art classroom observed by the Supervising Practitioner and University 
Program Supervisor as documented by the Professional Performance Assessment 
(PPA). (Complies with University Studies Cluster 5A: 1, 2, & 4) 

Reading example:  Read packet #1 that include the following articles: 
Sizer, T. & Sizer, N. (1999).  They are watching Us. 
Smith-Shank, D.  (1993). Beyond this point there be dragons: Preservice elementary 

teachers stories of art education. Art Education, 45-51. 
Write bullet points that you will share and discuss next class.  Write a reflection of 
your first week in school and ask yourself-- What have you observed about the 
students, about the teachers, about the school?  What was a surprise? How were you 
feeling? What makes teaching an awesome responsibility? What kind of teacher are 
you preparing to be? Be prepared to discuss in class. (Complies with University 
Studies Cluster 5A: 3 & 4) 

 
Sample Course Outline: 

SEMINAR MEETING SCHEDULE 
 
 
 
 

1. Jan.  31- Introduction of university supervisors.  Meet and share schedule, contact 
numbers and expectations for students teaching.  Discuss seminar goals, 
expectations, and objectives. A review of PPA, professional standards, lesson plan 
format and MA frameworks, and handbook. Discuss issues and experiences. 

Assignment: Reading packet #1-read articles and write bullet points that you will share 
next class.  Write a reflection of your first week in school-ask yourself-- What have 
you observed about the students, about the teachers, about the school?  What was a 
surprise? How were you feeling? What makes teaching an awesome responsibility? 
What kind of teacher are you preparing to be? 
2. Feb. 7- Discussion of readings and observations. Tools for written reflections. 

Small group discussions, followed by larger class discussion. Introduction to 
Teacher Web.  

Assignment: Read and respond to packet #2- First year teachers: What to expect . 
3. Feb. 14- Guest speaker, Topic “The novice years-Induction, mentors”. 

Assignment: Read and respond to packet #3 
4. Feb. 21-  NO CLASS/MONDAY’S SCHEDULE - and school vacation week 

Learning to Teach in our Schools and from Each Other 
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5. Feb. 28 - On-line: Managing the classroom Part II,  Draft teaching philosophy 
and CV/Resume. Examples on MyCourses Assignment: Read and respond to 
packet #4 

 
 
 
 

6. March 6- March 13-  Managing the classroom Part III- student presentation of 
classroom management approaches,  Review teaching philosophies and CVs.  

Assignment: Edit Teaching Philosophical Statement and CVs 
7. March 20- NO CLASS, Spring Break 

Assignment: Draft letter of intent. Example on MyCourses, work on teaching portfolios. 
8. March 27-  Mid Semester. Structure, design, and construction of print and 

electronic portfolio.  
Assignment:, Bring copies to class next week.  

9. April 3- Portfolio workshop  
Assignment: Continue refining portfolio 

10. April 10- The academic job search; The Interview Process; Review portfolios 
11. April 17 –  Student presentations of Approaches to teaching art education 
12. April 24 - Review and present Teacher web sites. 

Assignment: Prepare and finalize teaching portfolio and resumes. 
 
 
 
 

13. May 1- Practice interviews with directors of local school districts- Capstone 
Teaching Portfolio & All lesson plans DUE!! 

14. May 8 –Practice interviews with directors of local school districts. Journals 
DUE!!! 

15. May 15- Review of licensure, cooperating supervisors’ reception. PPA DUE!! 
 
May 27 – Sunday, Commencement, Bachelor’s Degree Recipients-- Congratulations to 

all!!! 
 
 

 
 
 

The Commonwealth of Massachusetts 
Department of Education 

 
350 Main Street, Malden, Massachusetts 02148‐5023     Telephone: (781) 338‐

3000 
Preservice Performance Assessment for Practicum or Practicum Equivalent 

Professional Standards for Teachers: See 603 CMR 7.08. 
 

Part I –To be completed by the applicant.        Practicum:_____________Practicum Equivalent: ___________ 
 

1. Legal Name: (print)   _______________________________________________2. SSN: ______________________________ 
 

3. Address: _____________________________________________________________________________________________________________ 

Entering the Profession 

We Made it! 
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4. Sponsoring Organization: _____________________________________________________Program & Level: __________________________ 
 

5. Practicum/Equivalent Course Number: ______________________________________________Credit Hours: _________________________ 
       Course Title: ________________________________________________________________________________________________________ 
 

6. Practicum/Equivalent Site: ______________________________________________________7: Grade Levels of Students: _______________ 
 

8. Total number of practicum hours: _________________Number of hours assumed full responsibility in the role: ______________________ 
 

9. Other Massachusetts licenses held if any: __________________________________________________________________________________ 
 

10. Have any components of the approved program been waived (see Regulations 7.03(1)(b)): Yes _______________No___________________ 
 

Part II – To be completed by the Program Supervisor 
 

Name: (print)___________________________________________________________________Position/Title_____________________________ 
 

The Applicant completed a practicum/equivalent designed by the Sponsoring organization as partial preparation for the following license: 
 

Applicant’s License Field: ___________________________________________________________Grade Level: __________________________ 
 

Part III – To be completed by the Supervising Practitioner 
 

Name: (print)_____________________________________________________________________Position: _______________________________ 
 

School System: _____________________________________________________License: Initial (# yrs. experience): ______or Professional: _____ 
 

Massachusetts License #: ______________________________________________________Field(s): ____________________________________ 
 

Part IV – Initial 1, 2, and 3. 
 

1. Initial meeting held at which the Professional Standards and the procedures for evaluation were explained to the Applicant. 
 

    Date: ________Applicant: _________________ Program Supervisor: __________________ Supervising Practitioner: __________________ 
 

2. Meeting held midway through the practicum at which the Applicant’s progress toward the Professional Standards was discussed. 
 

    Date: ________Applicant: __________________ Program Supervisor: _________________ Supervising Practitioner: __________________ 
 

3. Final meeting held to complete evaluation and to allow Applicant an opportunity to raise questions and make comments.   
 

    Date: ________Applicant: __________________ Program Supervisor: _________________ Supervising Practitioner: __________________ 
 

Part V   
Candidate has successfully completed the Preservice Performance Assessment (Sections: 7.03(2)(a)(4) & 7.04(2)(b)(4)(b)) Yes: _____No: _____ 
 
Program Supervisor (sign): ____________________________________________________________________  Date: _____________________ 
 

Supervising Practitioner (sign): _________________________________________________________________ Date: _____________________ 
 
Mediator (if necessary: see 7.04(4))(sign): _________________________________________________________ Date: ____________________ 
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Please use this assessment in conjunction with the Preservice Performance Assessment 
Guidelines: the rating scale is described on page 4; evaluation questions relating to the 
standards are pages 5 - 12, and license-specific questions per standard B2c are pages 13-44. 

Standard A ‐ Plans Curriculum and Instruction 
Indicators  Evidence 

Draws on content standards of the relevant 
curriculum frameworks to plan sequential units of 
study, individual lessons, and learning activities that 
make learning cumulative and advance students’ 
level of content knowledge.   
(Specify Curriculum Framework title, learning standards, 
and concept and skills used [attach list if necessary]). 
 

 
 
 
 
 
 

2.  Draws on results of formal and informal assessments 
as well as knowledge of human development to identify 
teaching strategies and learning activities appropriate to 
the specific discipline, age, level of English language 
proficiency, and range of cognitive levels being taught. 
 

 

3.  Identifies appropriate reading materials, other 
resources, and writing activities for promoting further 
learning by the full range of students within the 
classroom. 

 

4.  Identifies prerequisite skills, concepts, and vocabulary 
needed for the learning activities and design lessons that 
strengthen student reading and writing skills. 
 

 

5.  Plans lessons with clear objectives and relevant 
measurable outcomes. 
 

 

 
6.  Draws on resources from colleagues, families, and the 
community to enhance learning. 
 

 
 

7.  Incorporates appropriate technology and media 
in lesson planning. 

 

8. Uses information in Individualized Education 
Programs (IEPs) to plan strategies for integrating 
students with disabilities into general education 
classrooms. 

 

 

Rating:  
 

Explanation of Rating for Standard A ‐ Plans Curriculum and Instruction 
 
 
 

Rating Scale: 1=Does Not Meet the Standard; 2=Meets the Standard, 3=Exceeds the Standard; NA=Not Applicable. 
 

Candidate’s Name: _____________________________________________________License: ___________ 
 
Program Supervisor (initial): _____________________________________________Date:______________  
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Supervising Practitioner (initial): __________________________________________Date:______________  

 

Standard B – Delivers Effective Instruction 
Indicators  Evidence 

1.  Communicates high standards and expectations when 
beginning the lesson. 
 

 

a) Makes learning objectives clear to students. 
 

 

b) Communicates clearly in writing and speaking. 
 

 

c) Uses engaging ways to begin a new unit of study or lesson. 
 

 

d) Builds on students’ prior knowledge and experience. 

 
 

2. Communicates high standards and expectations when  
carrying out the lesson. 
 

 

a) Uses a balanced approach to teaching skills and concepts of 
elementary reading and writing. 

 

 

b) Employs a variety of content-based and content-oriented 
teaching techniques from more teacher-directed strategies 
such as direct instruction, practice, and Socratic dialogue, 
to less teacher-directed approaches such as discussion, 
problem solving, cooperative learning, and research 
projects (among others). 

 

 

c) Demonstrates an adequate knowledge of and approach 
to the academic content of lessons. (See license-specific 
questions in Guidelines, pp. 13-44) 

 

 

d) Employs a variety of reading and writing strategies for 
addressing learning objectives. 

 

 

e) Uses questioning to stimulate thinking and encourages all 
students to respond. 

 

 

f) Uses instructional technology appropriately. 
 

 

g) Employs appropriate sheltered English or subject matter 
strategies for English learners. 

 

 

3.  Communicates high standards and expectations when 
extending and completing the lesson. 
 

 

a) Assigns homework or practice that furthers student learning 
and checks it. 

 

 
 

b) Provides regular and frequent feedback to students on their 
progress. 

 

 

c) Provides many and varied opportunities for students to 
achieve competence. 

 

 

4.  Communicates high standards and expectations when 
evaluating student learning. 
  

 

a) Accurately measures student achievement of, and progress  
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toward, the learning objectives with a variety of formal and 
informal assessments, and uses results to plan further 
instruction. 

 
b) Translates evaluations of student work into records that    
         accurately convey the level of student achievement to   
         students, parents or guardians, and school personnel. 

 

 

 

Rating:  
 

Explanation of Rating for Standard B – Delivers Effective Instruction 
 
 
 
 

Rating Scale: 1=Does Not Meet the Standard; 2=Meets the Standard, 3=Exceeds the Standard; NA=Not Applicable. 
Candidate’s Name: _____________________________________________________License: ________ 
 
Program Supervisor (initial): ____________________________________________ Date: __________ 
 
Supervising Practitioner (initial): ________________________________________  Date: __________ 
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Standard C – Manages Classroom Climate and Operation 
Indicators  Evidence 

1.  Creates an environment that is conducive to learning. 
 

 

2.  Creates a physical environment appropriate to a range 
of learning activities. 
 

 

3.  Maintains appropriate standards of behavior, mutual 
respect, and safety. 
 

 

4.  Manages classroom routines and procedures without loss of 
significant instructional time. 
 

 

 

Rating:  
 

Explanation of Rating for Standard C – Manages Classroom Climate and Operation 
 
 
 
 

Rating Scale: 1=Does Not Meet the Standard; 2=Meets the Standard, 3=Exceeds the Standard; NA=Not Applicable. 
 

Standard D – Promotes Equity 
Indicators  Evidence 

1.  Encourages all students to believe that effort is a key to 
achievement. 

 

2.  Works to promote achievement by all students without 
exception. 
 

 

3.  Assesses the significance of student differences in 
home experiences, background knowledge, learning skills, 
learning pace, and proficiency in the English language for 
learning the curriculum at hand and uses professional 
judgment to determine if instructional adjustments are 
necessary. 

 

4.  
 Helps all students to understand American civic culture, 
its underlying ideals, founding political principles and 
political institutions, and to see themselves as members of 
a local, state, national, and international civic community. 
 

 

 

Rating:  
 

Explanation of Rating for Standard D – Promotes Equity 

Rating Scale: 1=Does Not Meet the Standard; 2=Meets the Standard, 3=Exceeds the Standard; NA=Not Applicable. 
 
Candidate’s Name: _____________________________________________________License: _______ 

 
Program Supervisor (initial): ___________________________________________Date:_____________ 
 
Supervising Practitioner (initial): ___________________________________________________Date:  
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Standard E – Meets Professional Responsibilities 
Indicators  Evidence 

1.  Understands his or her legal and moral responsibilities. 
 

 

2. Conveys knowledge of and enthusiasm for his/her 
academic discipline to students. 
 

. 

3.  Maintains interest in current theory, research, and 
developments in the academic discipline and exercises 
judgment in accepting implications or findings as valid for 
application in classroom practice. 
 

 

4.  Collaborates with colleagues to improve instruction, 
assessment, and student achievement. 
 

 

5.  Works actively to involve parents in their child’s 
academic activities and performance, and communicates 
clearly with them. 
 

 

6.  Reflects critically upon his or her teaching experience, 
identifies areas for further professional development as 
part of a professional development plan that is linked to 
grade level, school, and district goals, and is receptive to 
suggestions for growth. 
 

 

7.  Understands legal and ethical issues as they apply to 
responsible and acceptable use of the Internet and other 
resources. 
 

 

 

Rating:  
 

Explanation of Rating for Standard E – Meets Professional Responsibilities 
 
 
 
 

Rating Scale: 1=Does Not Meet the Standard; 2=Meets the Standard, 3=Exceeds the Standard; NA=Not Applicable. 
 
Candidate’s Name: _____________________________________________________License: ________ 
 

Program Supervisor (initial): _____________________________________________Date: __________ 
 
Supervising Practitioner (initial): _________________________________________Date: ___________ 
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Summary Decision for Preservice Performance Assessment 
 
Teacher candidate’s Preservice Performance Assessment in the practicum or practicum 

equivalent meets the Professional Standards for Teachers: Yes ________ or No ________. 
 
Candidate (sign): _______________________________________________________License: 
________________ 
 

Program Supervisor (sign): _______________________________________________________Date: 
__________ 

 
Supervising Practitioner (sign): ____________________________________________________Date: 

__________ 
 
 

Standard  Rating (from pp. 2‐5) 
(a) Plans Curriculum   

(b) Delivers Effective Instruction   

(c) Manages Classroom Climate   

(d) Promotes Equity   

(e) Meets Professional 
Responsibilities 

 

Rating Scale: 1=Does Not Meet the Standard; 2=Meets the Standard, 3=Exceeds the Standard; NA=Not Applicable. 
 
 

Summary Comments (integrated assessment of performance): 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

     



15 of 6 

INTERVIEW CRITERIA FOR ASSESSMENT OF STUDENT PERFORMANCE 
Name:____________________  
Date: 

 

          Objectives  I got the job!        4  It’s between me   3 
and two others 

In the                  2 
“Maybe” pile        

They’re never      1 
calling me 

Students are 
dressed to 
impress 

 

Business attire, neat  Business attire but needs 
some attention 

Causal, needs some 
attention 

Sloppy 

Students present 
themselves in 
a professional 
manner 

Articulate 
Punctual 
Good first impression 
Thoughts were organized 

well 

Warmed up as the 
interview 
progressed, seemed 
a bit uncomfortable 

Hard to understand. 
Appeared 

uncomfortable. 
Thoughts were not well 

organized. 

Couldn’t be 
understood  
Late 
disorganized 
 

Student presents a 
Portfolio  

Portfolio was presented in 
an accessible, 
organized, and 
informative way. 
Included a well written 
letter of intent, 
Philosophical 
statement, CV, lesson 
plans, documentation 
of student teaching, 
and personal art work. 

Portfolio was presented 
in a way that was 
confusing to read or 
follow, included a 
written letter of 
intent, Philosophical 
statement, CV, lesson 
plans, 
documentation of 
student teaching, 
and personal art 
work 

Portfolios was
incomplete, 
missing many 
components, 
disorganized. 

Very little was 
included, or  no 
portfolio was 
presented 

Students are 
informed 
about the 
position and 
about the 
school district 

Could speak about the 
school district’s goals 
and mission as well as 
the kind of art 
programming offered. 

Was familiar but not well 
informed about the 
school district’s goals 
and mission as well 
as the kind of art 
programming 
offered. 

Could hardly speak 
about the school 
district’s goals and 
mission as well as 
the kind of art 
programming 
offered. 

Knew nothing about 
the school 
district’s goals 
and mission as or 
the kind of art 
programming 
offered. 

Students 
demonstrate 
knowledge of 
subject matter 
and teaching 

Explained why art should 
be taught in the school 
curriculum. Clearly 
outlined the kind of art 
program they would 
implement.  
Demonstrated that 
they were well versed 
in student assessment, 
current theories, and 
issues concerning the 
field of art education. 

Was not entirely clear 
about the kind of art 
program they would 
implement. Referred 
briefly to student 
assessment, theory, 
or current issues 
concerning the field 
of art education.  

Was not clear about 
the kind of art 
program they 
would implement. 
Did not refer to 
student 
assessment, theory 
or current issues 
concerning the 
field of art 
education. 

Had no idea or 
concept of how 
and why art 
should be taught 
or how to assess 
student work.  
Did not articulate 
about programs 
they would 
implement. Did 
not demonstrate 
knowledge of 
current theory or 
issues regarding 
the field of art 
education. 

Students are 
willing to 

Clearly explained the kinds 
of activities they would 

Explained the kinds of 
activities they would 

Explained a few kinds 
they would like to 

Is not willing to be 
involved in any 
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participate 
beyond the 
classroom 

like to be involved in 
above and beyond the 
job description, 
presented new ideas. 

like to be involved in 
above and beyond 
the contract but 
presented no new 
ideas. 

be involved in 
above and beyond 
the contract 

activities beyond 
the job 
description. 

Possible Points  24 points  18 points 12 points 6 points 

Total  A+   24‐23 
A     22‐21 
A‐    18‐19 

B+   18‐17
B     16‐15 
B‐    14‐13 

C+ 12‐11
C     10‐9 
C‐    8‐7 

D+  6‐5
D‐   4‐3 
F     2‐1 

COMMENTS 
 
 
 

Final Grade     


